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Implications for Cooperative Extension:

This knowledge may help us better understand conditions in which bullying occurs, contributing risk factors, the consequences it may have, and effective prevention and intervention strategies to stop bullying behaviors.  Among other findings, the study shows that children and adolescents who lack social problem-solving skills are more at risk of being involved in bullying as perpetrators, victims, or both.  Since 2007, the Growing Strong Families (Family Resiliency) impact team has implemented I Can Problem Solve, a social problem-solving skills program with early childhood and early elementary classrooms.  The impact team’s focus issue has been to reduce risk behaviors in children and youth such as bullying.  The connection between current research and the educational programs provided by Cooperative Extension is critical to the effective and positive impact on our desired outcomes. 
Overview
There has been a tremendous amount of research on childhood aggression and bullying conducted over the past 30 years.  The authors of this article looked at research reported in the past 30 years to identify individual and environmental characteristics that predict the likelihood of becoming a bully, victim, or both (someone who bullies and is bullied).
Method

The study used meta-analysis, a method that systematically reviews, analyzes, and integrates research findings across many studies.  After identifying over 1600 articles in a literature search, 153 articles and papers that met specific criteria were included in the meta-analysis.  Eligible studies were coded for different factors.  The various sample participants ranged from 3-18 years old and were from the United States and Europe.  Researchers used self-, peer, teacher and parent reports to measure the extent of bullying, aggression and victimization; externalizing behavior (defiant, aggressive or disruptive responses); internalizing behaviors (withdrawal, depression, anxious and avoidant responses); social competence; beliefs, feelings and thoughts; academic performance; family and home environment; school environment; community life; peer status and influence.
Findings

The analysis identified significant individual and contextual predictors summarized as follows:  

Those that bully tend to: 

· Exhibit significant externalizing behavior 
· have internalizing symptoms 
· have trouble academically  

· have trouble resolving problems with others

· have negative attitudes and beliefs about others

· feel negatively toward him/herself 
· come from a family environment characterized by conflict and poor parenting

· perceive school as negative

· be negatively influenced by peers
· be influenced by negative community factors

A typical victim is likely to:

· have internalizing symptoms 

· engage in externalizing behavior
· think negative thoughts

· lack social skills

· experience difficulties solving social problems

· come from negative family, school and community environments 

· be noticeably rejected and isolated by peers
The typical bully-victim: 

· has both externalizing and internalizing problems

· has negative attitudes and beliefs about self and others

· has trouble with social interaction

· has poor social problem-solving skills 
· performs poorly academically

· is rejected and isolated by peers 

· is negatively influenced by the peers with whom he or she interacts
Gender and age differences:

· boys bully more than girls
· age played a role in how much bullies and victims acted out their aggressions or internalized their feelings  

· younger bullies were more defiant, aggressive and disruptive, whereas older bullies were more withdrawn, depressed and anxious.  

· younger bullies were not as bothered by rejection and being unpopular as were older bullies  
· older victims suffered from depression and anxiousness more than younger victims
Conclusions and Implications
Children and youth who bully, are bullying victims, or are a combination of both share certain characteristics yet also exhibit unique traits.  Both individual factors as well as contextual factors (family/home environment, school climate, and community) appear to be important in the development and maintenance of bullying.  The authors particularly note a common predictor across the three groups was poor social problem-solving skills.  Academic performance appeared to be a significant predictor for children and youth who bully rather than the bullied.  Likewise, bullies and bully victims are more likely to hold negative attitudes and beliefs about others, which is not the case for victims.  On the other hand, negative attitudes and beliefs about one’s self is a greater factor in victims and bully victims than for being a bully.  Bullies tend to be more socially competent than victims, while bully victims have the most severe challenges.  Bully victims appear to experience the worst of both worlds – they resemble victims by being rejected and isolated by peers and resemble bullies by being negatively influenced by the peers with whom they interact.  Bully victims had the greatest number of risk factors.
The findings are relevant for prevention and intervention programs.  According to the authors, most programs use strategies to prevent bullying that favor removing the bully from the environment (e.g., anti-bullying rules, peer-reporting of bullying incidents).  The more promising interventions target the behaviors as well as the environments that put children at risk of becoming bullies and/or victims.  Efforts should simultaneously intervene with the multi-contexts of parents, peers and schools.  This should include offering parent training, building good peer relationships and problem-solving skills in children, and academic help for those having trouble.









